
7

Fall 2018

need to cover the curriculum, so 
sometimes there is little oppor-
tunity for students to question 
and explore.

After all your years in the 
profession, did you ever lose 
your love for teaching?
I have been fortunate that my 
university and department have 
supported my work in holistic 
education and contemplative ed-
ucation, so I do not believe there 
was a time when I lost my love of 
teaching. I am now 74, and I still 
look forward to teaching and be-
ing with young people. 

Why?
I love the sense of community 
that can arise in a class. I write 
about this in my book, how in 
one class the students were cir-
culating a sheet of paper for stu-
dents to comment on what was 
happening, and one student 
wrote, “There is a lot of love in 
this room.” With community, 
people speak authentically or 
from what the ancients called 
the “thinking heart.” When this 
happens, there is often growth 
and transformation. I love wit-
nessing this.

students feel that we care for 
them, this can be a strong moti-
vation for learning.

When a teacher’s love for the 
profession is gone, should he 
or she move on or try to find 
a way back?
This is very much a decision that 
depends on the individual and 
the environment that he or she is 
working in. One alternative is to 
seek another school where their 
love of teaching can be restored 
rather than leaving the profes-
sion entirely. However, this ques-
tion brings up the larger issue of 
what changes can be made at a 
national level to create schools 
and learning environments that 
are nourishing for both teachers 
and students. We need a broader 
vision of education that goes be-
yond mastering skills to teach-
ing the whole child and helping 
children flourish.

Why do some kids seem not 
to love school or learning?
Love of learning means keep-
ing the child’s natural curiosity 
alive. This means allowing space 
for students to pursue their own 
interests. Teachers often feel the 

Professor Paul Reville founded the EdRedesign Lab in 
2014 at the Ed School, following his five years as secre-
tary of education for the Commonwealth of Massachu-
setts. The goal was to study and create ways that cities 
and towns could address all the needs of children, 
especially those living in poverty, by breaking silos. 
Instead of thinking schools alone could “fix” problems 
in education, the lab would bring together people from 
child welfare departments, local law enforcement, and 
city health. And the mayors would be key.  

This is exactly why the lab’s By All Means initiative 
was created, and why, over the course of two years, 
mayors and other city officials from six cities created 
plans in this first cohort to tackle a childhood challenge 
specific to their communities. The cities — Oakland, 
California; Louisville, Kentucky; Providence, Rhode 
Island; and Salem, Somerville, and Newton, Massa-
chusetts — served as labs as they tested different 
methods of making deep change in schools. During that 
time, the groups met regularly at the Ed School to learn 
from one another and strategize.

In May, the groups met for the final convening. 
They also released case studies for five of the six cities 
involved that include exactly what their plan was, how 
they handled funding, elements that affected success, 
and roadblocks that got in the way. LH
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